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Chapter 1

Christian Education

Whatsoever is not Christian, is not becoming to €itams. A Christian
education is the only education that can possidy becoming to
Christians. In Christian education the Book of Chaistly must be
preeminent. The Bible is the Book of Christianity.

The purpose of Christian education is to build upisiians. Nothing
that is not Christian can ever properly be brought théoeducation of a
Christian, any more than can anything that is notsiian be properly
brought into any other phase of the life of the Glams Therefore, the
Book of Christianity,--the Bible,--must be the stambaf Christian
education; it must be the test of everything thmées into the education
of a Christian; and it must supply all that is nedan the education of
the Christian. And this contemplates education etighest, broadest,
and best sense--the all-round, practical developmiettieoindividual,
mentally, physically, and morally.

It has been, and it is, too much supposed that Ghist has to do only
with a sort of spiritualized existence, apart fromri& occupations and
practical things of life. This will never do. Chrastity belongs in the
deepest sense as a vital working force, in all évat rightly can go to
make up the sum of human life upon the earth. Ahds@an education
IS true to its name and profession only when it destrates this all-

pervading power of Christianity as a vital elementailh that can

properly enter into the course of human life.

It can not be denied that the life of Christ is thmmdnstration of
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Christianity. He is the model Man: the Pattern of id\aery man must
be to be a perfect Christian. And it is certain thati€t in human flesh
demonstrating the Christian life on earth, put HidseVital connection
with every true relationship of human life upon teath. He came into
the world an infant; He grew up from infancy to mao#i, as people in
this world do; He met all that human beings in thi@ld meet as they
grow up; He met all the vicissitudes and experiemmlebuman life,
precisely, as to the fact, as all people meet them,in all things it
behooved Him to be made like unto His brethren.'ads "in all points
tempted like as we are;" and He worked as a campesite Joseph, until
the day of His showing unto Israel in the active kvof His preaching,
healing, ministry. And He was just as much the &awiof the world
when He was sawing boards and making benches aled tals He was
when He was preaching the sermon on the mount. Amd t
demonstrates that Christianity just as truly anditdly enters into the
mechanical or other affairs of every-day life agddes into the preaching
of the divinest sermon that was ever delivered.

And yet, in all this Jesus was only the Word madshflélhe Word of
God, in written form, was in the world before Jesun&an the flesh;
but through the blindness and hardness of heart of thanWord was
not allowed to manifest itself truly in the flesh. E@me that this might
be allowed. In Him, the Word that was here before &lee; was made
flesh, and dwelt among men, as the model Man. Sthes, Jesus was
the Word made flesh, nothing appeared in His lifeearih that was not
already in the Word. And since that which He wathmflesh was only
what the Word was that was here before He camecdriain that it was
by the Word of God, through the Spirit of God, tha Was made to be
what He was, in the flesh. And this demonstratesttiaWord of God,
the Bible, the Book of Christianity, contains thatich will completely
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educate mankind in an allround, symmetrical life; #rat no education
is Christian that does not enter vitally into ak thccupations and affairs
of human life upon the earth.

The life of Christ, therefore, as it appeared upon é¢bgh--that life
being only the expression of the Word of God--causestand forth
clearly and distinctly the great truth that the Bjbtae Book of
Christianity, is the greatest educational elemeist giteatest educational
agency, the greatest educational Book, in the wtirid. therefore true,
that in the Word of God, the Bible, are "hid all theasures of wisdom
and knowledge," as truly as in Him, who in the flashs but the
expression of that Word. Accordingly, the Word of Gaedgiven, in
order "that the man of God may be perfect, thorop@irhished unto all
good works."

This is the position which the Word of God occupasdan educational
factor in the view of Christianity in ancient timand this estimate is
grandly echoed by that eminent Christian, the mornsigr of
Christianity in modern times, John Wycliffe: "Therens subtlety, in
grammar, neither in logic, nor in any other scieried tan be named,
but that it is found in a more excellent degreéh $criptures.”



Chapter 2

The World's Education

When Christianity, as such, began in the world Whed of God was its
educational Book. However, there was at that time¢ha world that
which claimed to be education; and not only edocatbut the only
education in any true sense. This which was claiteetie the true
education, and which was accepted by the world asathly true
education, had to be met by Christianity. And ors tQuestion of
education, as in all other things, Christianity #mel world were at direct
opposites.

Christianity and this other education met at the thleree great
educational centers in the world; and we know howegtat opposites
they stood, because we have the words of Inspiratiothe subject,
defining exactly what that was which was held bg tworld to be
education.

Corinth was one of the three educational centersenwtbrld, at that
time. "Corinth was the Vanity Fair of the Roman HEmaptherefore, at
once the London and the Paris of the first centfigr £hrist."--Farrar.

The great apostle to the Gentiles spent eighteenth®madn planting

Christianity in that center of the world's educatiand when he had
gone away, he wrote concerning heathendom and itsagdn, these
words: "After that in the wisdom of God the world bisdom knew not
God, it pleased God by the foolishness of preachingave them that
believe." 1 Cor. 1:21.

The world had reached the point at which it did kimbw God. It was
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"by wisdom" that the world reached this point. It Wag wisdom" that
the world was caused not to know God. And that wisdeas the
world's philosophy, the world's science,--in a worde ttvorld's
education. Therefore, Inspiration plainly shows thatt tvhich was
accepted by the world as education, was itselfnieans of their not
knowing God. But Christianity is the definite andtaén knowledge of
God. How could any two things be more directly ghagptes, than are a
system which causes men definitely and certainkntmwy, and a system
which definitely causes men not to know?

Ephesus was another of the three educational ceritérs world. It was
the most magnificent of "the magnificent cities ofiads "lts markets
glittered with the produce of the world's arts--were Vanity Fair of
Asia. Nor was any name more splendidly emblazonetthé annals of
human culture, than that of the great capital of l8diaarrar. In that
cultured and educational city the great apostle @oGbntiles conducted
a Christian school nearly two and a half years: finsthe synagogue
"for the space of three months,” and afterward, "whkemrs were
hardened, and believed not, but spake evil of thay Wwefore the
multitude, he departed from them, and separated thgldis, disputing
daily in the school of one Tyrannus. And this coméid by the space of
two years." Acts 19:9, 10. He was establishing aindidy Christian
education as against a distinctly heathen educailitiat which led
directly to the establishing of this specific schobChristian education,
was that "divers were hardened, and believed not.'nh,Tirem the
promiscuous audience, Paul separated the discthlese who believed,
and taught daily in the school of Tyrannus the wdyChristian
education. As a consequence many of the Gentilésabfcultured city
became Christians. And when Paul wrote to the Ephgsias epistle
contained the following earnest words: "This | dagréfore, and testify
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in the Lord, that ye henceforth walk not as other tlBwalk, in the

vanity of their mind, having the understanding darkeeing alienated
from the life of God through the ignorance that igshem, because of
the blindness of their heart." Eph. 4:17, 18.

These Gentile people of the city of Ephesus were atleh(separated,
cut off) from the life of God through the ignorancettiheas in them. It
was their ignorance that was the cause of their agparfrom the life of
God. But Ephesus was a center of education; ancst pvecisely that
education that caused their alienation from the bfe God. Yet
Inspiration declares that they were alienated from tfee df God
through the ignorance that was in them. It is, tlereefperfectly plain,
that Inspiration defines their education to have hgeorance.

Athens was the third of these great centers of thedisodducation.
Athens was more than this: she was the mother ofthtbe world's
education. Yea, she was even more than this: shehgasother, in a
large sense, of that which has been the world'satiducto this day.
And to Athens also went the great apostle to thetii®@s. There he was
brought before the Supreme Court, to be heard ash&i learing his
teachings were having in the matter of being a ésdtirth of strange
gods." And twice in his speech before that Court, tredassembled
crowd, Inspiration uses the precise word that was usihdreference to
the world's education in Ephesus. He said: "Ye mérAthens, |
perceive that in all things ye are too superstitidt®. as | passed by,
and beheld your devotions, | found an altar with thicription, TO
THE UNKNOWN GOD. Whom therefore ye ignorantly worghHim
declare | unto you. God that made the world and atigé therein,
seeing that He is Lord of heaven and earth, dwellethin temples
made with hands; neither is worshiped with men's $aas though He
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needed anything, seeing He giveth to all life, aneath, and all things;
and hath made of one blood all nations of men dodwell on all the
face of the earth, and hath determined the timesdeippointed, and
the bounds of their habitation; that they shouldks&e Lord, if haply
they might feel after Him, and find Him, though He bot far from
every one of us; for in Him we live, and move, amddour being; as
certain also of your own poets have said, For welaceHis offspring.

"Forasmuch then as we are the offspring of God, wéongt to think
that the Godhead is like unto gold, or silver, @nst graven by art and
man's device. And the times of this ignorance Gadked at; but now
commandeth all men everywhere to repent; becauseatiaabpointed a
day, in the which He will judge the world in rightesmess by that Man
whom He hath ordained; whereof He hath given assaranto all men,
in that He hath raised Him from the dead." Acts 17322

They had erected an altar in honor of the unknown. Godhis, they
“ignorantly worshiped." That city was wholly given idolatry, for it
was full of idols of gold, or silver, or stone, gravey art and man's
device, expressing their ideas of God; and "the tiofdkis ignorance”
God endured, but now commanded "all men everywheregent" of
this "ignorance." But do not forget that all this viag a part, the central
part indeed, of the education of Athens, of the atlan which she
imparted, of the education of which she was the motker that
education culminated in art; that art was idolatmg that idolatry was
but the manifestation of ignorance. Therefore, agai demonstrated
that the world's education, Greek education, at timé, was only
ignorance. And when it is understood how suprenfglyens prided
herself upon the education which she gave to thddwsome faint
estimate can be formed of the depth of the spirithefr mockery in
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response to the word of a despised Jew, standingcina presence, and
defining it all as "ignorance," and calling uponrthéo repent of their
education.

Yet ignorance is precisely, and only, what it wakaftTalter with its

inscription "TO THE UNKNOWN GOD," was but a monumearected

to their ignorance. For that word "ignorance" which Iregpon uses, is

not merely a term captiously used, to imply that wald's education
was equivalent to ignorance, and was ultimatelpignce in that it did

not attain to the knowledge of God; but it is a avdefinitely selected
by Inspiration as truly defining, in its very esserntbe, real character of
that education: that it was in itself "ignoranceliislis clearly seen when
it is understood what the principle and the procafsghat education
were. This is given by accepted authority.

Socrates was the great educator of Greece; and Gteewmegh Plato
and Aristotle, was the educator of the world. And otr&tes it is
written:-- “Socrates was not a “philosopher,’ nor getteacher,’ but
rather an “educator,” having for his function ‘to royssrsuade, and
rebuke.'--Plato, Apology, 30 E. Hence, in examirigylife's work, it is
proper to ask, not, 'What was his philosophy?' buthaiMwvas his
theory, and what was his practice, of education?vag brought to his
theory of education by the study of previous philoseghand his
practice led to the Platonic revival.

"Socrates' theory of education has for its basis a RRIND AND
CONSISTENT SKEPTICISM.

“Taking his departure from some apparently remote poi@cior
proposition to which the respondent yielded a readgent, Socrates
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would draw from it an unexpected but undeniable equnence which
was plainly inconsistent with the opinion impugnéd.this way, he
brought his interlocutor to pass judgment upon hifpaad reduced him
to a state of ‘doubt,' or "perplexity.' "‘Before | evet yau,' says Meno
in the Dialogue which Plato called by his namewads told that you
spent your time in doubting, and leading otherddabt; and it is a fact
that your witcheries and spells have brought meh&t tondition."--
Encyclopedia Britannica, article "Socrates."

Plato was the pupil and reporter of Socrates. Sochateself left no

writings. It is to Plato that the world owes almadit that it knows of

Socrates, especially as to his "philosophy." Thums,the field of

philosophy, speculation, metaphysics, Plato is ¢neat voice and
continuator of Socrates. Aristotle was a discipldPtHto; but he broke
away from the particularly philosophical and metaptaisspeculations
of his master, and turned specially to science dnasips. Plato leaned
to having all things culminate in philosophy. Aridéoleaned toward
having all things culminate in science: he woulddlree even

philosophy to science."” And Aristotle like Plato tianed in education
the identical principle of education which was emtegd by Socrates
and continued by Plato: that doubt is the way towdedge. For with

Aristotle it was a maxim that "to frame doubts wedl"a service to the
discovery of truth.

Thus, then, as stated concerning Socrates, the dfasie whole theory
of Greek education, both in science and philosopéas "doubt,"--"a
profound and consistent skepticism." Indeed, thacipal idea of that
philosophy is expressed in the word "doubt.” Theomnysbf philosophy
is but the history of doubit.



Now, the essential characteristic and quality of dasiltihat it definitely
causes him who exercises it, not to know. So longrgsone doubts a
thing, he can not know that thing. And not to knaswsimply ignorance.
Since, therefore, the basis of the great Greek edixatoeory of
education was "doubt,"--"a profound and consistéapscism;" and
since the essential quality of doubt causes him atercises it not to
know; it follows that Greek education, being foundedoubt, and built
up through doubt, was essentially ignorance. Angitason pierced to
the very core of the whole system when it repeatedfined that
education as "ignorance." And the word "ignorance" wafinitely
chosen by the Spirit of Inspiration simply becausesgentially defined
the thing.
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Chapter 3

The Essentials to Knowledge

We may be told that which is veritably true, theesgial truth of God;
yet if we doubt it, and so long as we doubt it, mexer can know it.
Therefore, doubt is essentially and only the opmur ¢b ignorance.

Further, we may be told that which is altogethesdalan outright lie;
yet though we believe it, however implicitly, we eewan know it.
This, for the simple reason that it is not so; @nd impossible to know
what is not so.

Therefore there are just two things which are essetdi knowing.
These two things are truth and faith.

Truth and faith are the two essentials to knowledge: the first of these
in order is truth. This, for the reason already statbdt however
implicitly we may believe that which is not so, wever can know it.
Therefore, since that which is believed must be truerder to be

known, it follows that truth is the first essentialknowledge. And since
even the sincerest truth, when told, can not be knewthout our

believing it, it follows that the second essent@lknowledge is faith.
Truth and faith, therefore, working together--the trb#lieved--is the
way to knowledge.

This can be illustrated by an experience familiaaltmost all. It is the

truth that A is A. We believed this truth, and thasd thus only, we

know that A is A. If we had not believed that truthen we were told it,

we should not now know that A, B, C, D, etc., areatvtiney are; and
11



had we never believed this, we never could have knbowf in this we
had asked for proof as a basis for belief, we nevdddwave had it, and
so never could have believed, and so never could kawen this
fundamental thing in all literary knowledge. We abuiave had no
proof, apart from itself, that A or any other lettertlod alphabet is what
it is.

There is proof of this, but the proof is in the letiself;, and by

believing it, by receiving it for what it is we olmathe knowledge; and
in this knowledge and by experience we obtain thefpieor in each of
the letters of the alphabet there is a value whighomesded to our belief:
a value which has never failed and which never aill is. We know

that each of the letters is what it is: and allghéologists, philosophers,
and scientists in all the world could not convineghat any letter of the
alphabet is other than it simply is. And yet theam®by which we know
this is simple belief of a simple, and simply-taidith.

This thought, this illustration, does not stop héiee first two letters of
the Greek alphabet are Alpha and Beta. Dropping #iefrobm Beta,
these two Greek letters give us our word Alpha-bet. Thad
"alphabet" signifies all the letters of the Engliahguage. How comes
this, when the word itself is derived from only fivst two of the letters
of the Greek language?

It comes in a very simple way. When we in our languagsh to ask
whether a person knows, or we wish to say that sopedloes not know,
the alphabet, we most commonly ask not. "Does losvkhe alphabet?"
nor, "Does he knowthe ABCDEFGHIJKLM Nhd so on
through to "Z?" but we ask, "Does he know the A B?2C or we say,
"He does not know his A B C's." The Greeks did thmea way: When
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they wished to express the same thought, they didsay "Does he
know the Alpha, Beta, Gamma, Delta, Epsilon," amas to "Omega?"
but simply, "Does he know the Alpha Beta?" or, 'thes not know the
Alpha Beta." And this Greek abbreviation of the véhli$t of the letters
of that language into only "Alpha Beta" comes dotwnus with the
dropping of the "a" from Beta; and so becomes our Walghabet," the
abbreviation of the whole list of the letters of tamguage.

In common English there is a concise way of sayiag) ahperson knows
little or nothing of a subject, in the expressiddg"does not know the A
B C of it." The Greeks had the same, "He does notkime Alpha Beta
of it." On the other hand, there is a concise wagaying that a person
is thoroughly informed, or knows all of a subjectthe expression, "He
knows that subject from A to Z," or, old style, "fromto Izzard" The
Greeks had the same, "He knows that subject frorhaAtp Omega“--he
knows all there is to be known of it. And this ig thasis and the thought
in the expression of Christ in the book of Revelagseveral times, "l am
Alpha and Omega, the beginning and the end, thieafnd the last."

Jesus is the Alphabet of God. As the expressionH&lpand Omega"
signifies the whole alphabet, and embraces all tihema the Greek
language; and "A to Z" signifies the whole alphaladitthat there is in
the English language; so Jesus Christ, the Alphafll®bd, embraces all
that there is of the language or knowledge of GodnAke twenty-four
letters of the Greek Alphabet from Alpha to Omegasdlere hid all the
treasures of wisdom and knowledge in the world of Bwaguage; and
as in the twenty-six letters of the English alphabete are hid all the
treasures of wisdom and knowledge that there areenmbrid of the
English language; so in Jesus Christ, the Alphab&tod, there are "hid
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all the treasures of wisdom and knowledge" that thezen the universe
of the language of God.

And this Alphabet of God is learned in precisely shene way and with
precisely the same faculty as is the alphabet oéGrer English, or any
other language. The Alphabet of God is the truth.d&leve that truth
and thus we know that He is what He is. There isfppbohis, but the
proof is in Himself. By believing this Alphabet, lvgceiving Him for
what He is, we obtain the knowledge; and in thisvidedge and by
experience of it we have the constant living proai. is this Alphabet
of God, in each letter, yea, in each jot and fitthteere is a value that
responds to our faith: a value that never has fatleat, never will fail,
and that never can fail, to respond to any maniefbaf that Alphabet.
And to him who thus knows the Alphabet of God,th# philosophers
and all the scientists and all the unbelievers intred world can not
prove to him that any part of this Alphabet is ndtaivHe is. Indeed,
any one attempting to prove any such thing onlyehereveals the fact
that he does not yet know the true Alphabet: hes dm¢ yet know his A
B C's.

It is only as a little child that we learn, it is grds a little child any one
can learn, the alphabet of the English languageudih@ man were a
thousand years old, and fully possessed of allduslfies, and yet did
not know the A B C's, the alphabet of English, loild have to become
as a little child in order to learn it, in order to reeethe knowledge that
A is A: he would have to simply believe it as dt®s little child, and by
believing that each letter is what it is, when heaewvtold, he would
know. And if he should refuse to believe this, bys thery refusal--by
his unbelief itself--he would be condemned--he waillds condemn
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himself--to everlasting loss of all the treasures wisdom and
knowledge that are hid in the world of English.

So also it is with the Alphabet of the language knowledge of God. It
is only by believing this Alphabet that any persan ever know Him. If
any one refuses to believe, he can not know. Andsaeer believeth
not is by this very unbelief condemned--he by tlisdemns himself--to
everlasting loss of all the treasures of wisdom lamowledge of God:
all of which lie hidden in the Alphabet of God. Fas it is by various
combinations of the contents of the alphabet thate/are formed, and
words express thought; so the manifold combinatadribe contents of
the Alphabet of God form the Word of God, and therdvof God
expresses the thought of God.

Therefore Jesus Christ announced the eternal pranoiptrue learning
when He declared, "Whosoever shall not receive thgdkim of God as
a little child shall in nowise enter therein." Theldi child does receive
the kingdom of God. He receives it by simply belngyithe simple
statement of the Word of the kingdom. This is howrgane receives,
and how everyone must receive, the kingdom of Englisbf any other
language. It is how everyone must receive the kingadnGod. To

receive the kingdom of God, and to know the AlphalfeGod, is as
easy as to know the A B C's. Therefore to learn, sa ghilosopher,
but as a little child, is the true way to knowleddée truth and faith,
working together--the truth believed--is forever thelet way to

knowledge.

Accordingly when God would seek to save the worldnftbe ruin of its
ignorance, He did it by presenting to the world theht to be believed.
"For after that in the wisdom of God the world by vasd knew not
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God, it pleased God by the foolishness of preachtimg preaching of
the Word, which is the truth: the preaching of Chridtipwis the Truth]

to save them that believe. For the Jews requirerg aigd the Greeks
seek after wisdom; but we preach Christ crucified, uht® Jews a
stumblingblock, and unto the Greeks foolishness;umid them which

are called, both Jews and Greeks, Christ the power df @ad the

wisdom of God." 1 Cor. 1:21-24.

We have read the words of Inspiration that it was lisdam that the
world knew not (was ignorant of) God. We have also thadvords of
Inspiration that the Gentiles were alienated (separatdedhff) from the
life of God, through the ignorance that was in th&e have seen that
in the wisdom of God, and in the essential truthef case, the world's
wisdom was ignorance: and that not only was thedmorits ignorance
alienated from the life of God, but that it was Imystignorance itself
that the world was alienated from the life of God.

Since, then, it is the characteristic of ignorancsejparate men from the
life of God; on the other hand, it is the characterisf knowledge that
it joins men to the life of God, which is eterndeli Accordingly, it is
written. "This is life eternal, that they might knolhee the only true
God, and Jesus Christ, whom Thou hast sent." Thagusilly true, read
only in the words, "This is life eternal, that theyght know." So that,
as certainly as ignorance, being the product of ddmptwhich men
cannot know, alienates men from the life of God; certainly
knowledge, being the product of faith in the trutly, Wwhich men
certainly know, unites men to the life of God.

We have seen that it is belief of the truth alonectwhbrings men to
knowledge: and since Jesus Christ is "the Truthglibws that faith in
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Christ as the Word of God is the only way to knowkdgccordingly,

again, Inspiration draws clearly the distinctionvimsgn the world of
Greek wisdom, which was ignorance; and faith in §&hmvhich is the
way of knowledge. And so it is written*: "My aim that they may be
encouraged, and be bound to one another by lovdtasoirag to the full

blessedness of a firm and intelligent convictiomd a0 a perfect
knowledge of God's secret truths which are embodiedhrist. For all

God's treasures of wisdom and knowledge are to bedf&TORED UP
IN CHRIST. | say this to prevent any one deceiving yuplausible

arguments. It is true that | am not with you in perdart,| am with you
in spirit: and | rejoice to know of your good ordedanf the solid front
which you present through your faith in Christ.

"Since, then, you have received Jesus, the ChrighuwasLord, live your
lives in union with Him--rooted in Him, building upour lives upon
Him, growing stronger through your faith, true to thecteag you
received, rich in faith, and always giving thankskd &are there is not
some one who will capture you by his “philosophyhalow sham!
Such teaching follows mere human traditions, andda® with puerile
guestions of the world, and not with Christ For thedfead in all its
fulness dwells in Christ in a bodily form; and, byuy union with Him,
you also are filled with it."

Again, this contrast between the world's ignorance@odls knowledge
is clearly drawn in 1 Cor. 1:18 to 2:10, and, as diaed in the
Twentieth Century version, reads: "The Message of tlis<Cis indeed
mere folly to people who are on the way to Ruin, touis who are on
the way to Salvation it is the very power of God.ded, Scripture says-
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"I will bring the wisdom of the wise to nothing, Anmake the
cleverness of the clever of no account.'

"Where are the wise men? or the teachers of religmmthe critical

people of today? Has not God shown the world's wistio be folly?

For since the world, in God's wisdom, did not byoisn wisdom get to
know God, God saw fit, by the “folly' of our proclaima, to save those
who believe it! While Jews are asking for miraculeigns and Greeks
are seeking for wisdom, we are proclaiming Christ whe baen

crucified! To the Jews He is an obstacle, to the lezake is mere folly,
but to those who have received the Call, whether #evireeks, He is
Christ--God's power and God's wisdom. For God's ‘falyviser than

men, and God's ‘weakness' is stronger than men!

"Look, Brothers, at the facts of your Call. There aré many among
you who are wise as men reckon wisdom, not many avlanfluential,
not many who are high-born; but God chose what thédvoails foolish
to put its wise men to shame, and God chose whatvtrld calls weak
to put its “strength’' to shame, and God chose thbsewthe world calls
low-born and beneath regard--mere nobodies--to put ndats
‘'somebodies,' so that in His presence no human lsbimgid boast. But
you, by your union with Christ Jesus, are God's oiffigprand Christ, by
God's will, became not only our Wisdom, but also Bughteousness,
our Holiness, our Deliverance, so that--in the wortiSaripture--"Let
those who boast, boast about the Lord." The TwintiZentury New
Testament translation of this passage (Col.2:2-1€) expressive that it
is here used.

"For my own part, Brothers, when | came to you, | ditlcaome to tell
you of the secret truths of God in the fine languafyphilosophy; for |
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had determined that, while with you, | would know mog but Jesus
Christ--and Him as one crucified! Indeed, when | foumgself among

you, | felt weak and timid and greatly agitated. Mssage and my
Proclamation were not delivered in the persuasive lagguof

philosophy; but they were accompanied by manifestatiof spiritual

power, so that your faith should be based, not enwilsdom of man,
but on the power of God.

"Yet what we speak of among those whose faith isured is really

wisdom, but it is not the wisdom of to-day nor thedeis of the leaders
of to-day--men whose downfall is at hand. No, thedams we speak of,
when we deal with secret truths, is divine; ithe tong-hidden wisdom,
which God, before time began, decreed, that it magivig us glory.

This wisdom is not known to any of the leaders otldy. Had they
known it, they would not have crucified our gloriousaster. But

Scripture speaks of it as:

""What no eye ever saw, what no car ever heard, Whadrrentered the
mind of man--All that God prepared for those who I¢lien. Yet to us
God revealed it through His Spirit; for the Spirit fatleeverything,
even the profoundest secrets of God."
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Chapter 4

The Secret of the Great Apostasy

In spite of the infinite contrast repeatedly drawnlbgpiration in the
Scriptures between Greek ignorance and Christian witge,
Christianity had barely become rooted in the worlfblee there were
those amongst the Christians who began to incbnthé world's way,
and to claim virtue for Greek ignorance. And this wfaes origin of the
great apostasy.

The exaltation of worldly wisdom, which was but &kdgnorance, was
the secret of the "falling away" from the truth oétbospel. And the
divine warning against this thing was especiallyedr¢p the Ephesians.
First, in the letter to the Ephesians, as follovigis, then, is what | say
unto you and urge upon you in the Lord's name. Daantinue to live
as the heathen are living in their perverseness. @wrthe ignorance
existing among them and the hardening of their Be#lneir powers of
discernment are darkened, and they are cut off frorhifeeof God. For
lost to all sense of shame, they have abandonethstiees to
licentiousness, in order to practice every kind of unty without
restraint.

"But as for you, FAR DIFFERENT is the lesson thati y@arnt from the
Christ--if, that is, you really listened to Him, albd living in union with

Him were taught the Truth, as it is to be found isu3e For you learnt
with regard to your former life that you must lay a&sibur old nature,
which, owing to the passions fostered by Error, waa corrupt state;
and that you must undergo a mental and spirituaktoamation, and
once for all clothe yourselves with a new nature--oaele to resemble
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God in the righteousness and holiness demandedhébyuth." Eph.
4:17-24.

And again, at that important meeting when, from MigetPaul "sent to
Ephesus, and called the elders of the church," imdhisess to them, he
spoke thus: "Take heed therefore unto yourselvesiamadl the flock,
over the which the Holy Ghost hath made you oversderfeed the
church of God, which He hath purchased with His owsodh. For |
know this, that after my departing shall grievous weslenter in among
you, not sparing the flock. Also of your own sehsd®ll men arise,
speaking perverse things, to draw away disciples #ftan. Therefore
watch, and remember, that by the space of three yaaased not to
warn every one night and day with tears. And now hioeet, | commend
you to God, and to the word of His grace, which i& &b build you up,
and to give you an inheritance among all them wiladh sanctified."
Acts 20:28-32.

This apostasy was the burden of the apostle's w@rmot only at
Ephesus, but in other places. At Thessalonica, indtiis preaching and
in his letter to the Thessalonians, he dwelt muclonuphis. For
concerning the day of the coming of the Lord in gldrgving in his first
letter written much of this, he wrote to them in bexond letter thus:
"As to the coming of Jesus Christ, our Lord, and aindp gathered to
meet Him, we beg you, Brothers, not lightly to leuyoninds become
unsettled, nor yet to be alarmed by any so-callegined’ statement, or
by any message, or by any letter, purporting to comm fus, to the
effect that the day of the Master is here. Do notiigbae deceive you,
try as they may. For come it will not, until afteeetGreat Apostasy and
the appearing of that Incarnation of Wickedness, whdoorn for
destruction, and who opposes himself to everyonkeishepoken of as a
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God or as an object of worship, and so exalts hina®f{/e them that he
seats himself in the Temple of God, and displaysshlfnas actually
being God!" 2 Thess. 2:1-4. Then, after having thiased what that
apostasy would reveal, he appeals to the memotlgeoThessalonians,
thus: "Do you not recollect how, when | was with ybused to speak to
you of all this?"

Much more is said of this in the Scriptures, butrehis no need to cite
more of it here. This is sufficient to enable allsiee how certainly the
apostasy was connected with the bringing in of @digrignorance, and
the mingling of it with the knowledge of God. Antl was only in

proportion that worldly ignorance--science falsely salled--was

brought in, that the apostasy grew. And when thestagy gained the
ascendancy, it was but the ascendancy, under thsti@hrname, of the
original Pagan Greek philosophy and science--Greetragte--in the
professed Christian Church.

Against this evil, the apostles preached, wrote, @wadhed, all their
days. For they saw the enormous consequences tsarasult from the
entertainment only of the small beginnings that wagsparent, even in
their day. Yet in less than fifty years after the Heaft the last of the
apostles, this apostasy had become so prominenihtrat were schools
of it conducted under the Christian name and pasBngChristian
schools. The leaders in this thing, the heads dfetlsehools, made the
so-called philosophy of the world their standard; amdoragst the
standard world's philosophers they regarded Platove®l’ than all the
rest, and as especially remarkable for treating theéyD#ne soul, and
things remote from sense, so as to suit the Christdrense."--
Mosheim.
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This thing was readily adopted by large classes dafulgtbe
philosophers and their imitators, who thus could agstime credit of
being Christians without any of the self-denial og ttorrection of the
inner life that is essential to Christian experieridee same old heathen
life could be maintained under the name and prafassf Christianity.
This evil made such progress that it was not losigpde "the estimation
in which human learning should be held was a questmpn which the
Christians were about equally divided. Many recomnradritie study of
philosophy and an acquaintance with the Greek andardliterature;
while others maintained that these were perniciouthdointerests of
genuine Christianity and the progress of true piety.

"The cause of letters and philosophy triumphed, hewneby degrees;
and those who wished well to them continued to gamund, till at
length the superiority was manifestly decided inrtferor. This victory
was principally due to the influence of Origen, whaying been early
instructed in the new kind of Platonism already nugred, blended it,
though unhappily, with the purer and more sublimetsenéa celestial
doctrine, and recommended it in the warmest manndretyauth who
attended his public lessons. The fame of this gbjpder increased daily
among the Christians; and in proportion to his ristngdit, his method
of proposing and explaining the doctrines of Christyargained
authority, till it became almost universal."--Id.

The position of Origen at that time may be estimditeth the fact that
to this day he is one of the chiefest of the Fatloérthe church; and
from the further fact that "from the days of Origen twde of
Chrysostom [A. D. 220-400], there was not a single entin
commentator who did not borrow largely from the works ©figen;

and "he was the chief teacher of even the mosodak of the Western
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Fathers." "Innumerable expositors in this and theo¥athg centuries
pursued the method of Origen, though with somerdiye¢ nor could
the few who pursued a better method make much headsaghem."

But "this new species of philosophy, imprudently @ed by Origen and
other Christians, did immense harm to Christianityr Koled the
teachers of it to involve in philosophic obscurityamy parts of our
religion, which were in themselves plain, and eadyganderstood; and
to add to the precepts of the Saviour no few thingstoth not a word
can be found in the Holy Scriptures. . . . It recomdsehto Christians
various foolish and useless rites, suited only torish superstition, no
small part of which we see religiously observed by ynaren to the
present day. And finally, it alienated the mindsy&ny in the following
centuries from Christianity itself; and produced a logfjeneous species
of religion, consisting of Christian and Platoniangiples combined.
And who is able to enumerate all the evils and iousi changes that
arose from this new philosophy--or, if you please, frbim attempt to
reconcile TRUE AND FALSE RELIGIONS with each othef?"
Mosheim.

The result of all this is expressed in the one wotlle-'Papacy," as it
has been, and as it is. Then occurred a curiougkhparfectly logical
thing: In order to be "scientific," the apostasy el that pagan science
falsely so called. Then, when she had filled theldvavith this pagan
ignorance as Christian knowledge, and true scientteeisimple reading
of nature sought recognition, she anathematized, paodibited, and
persecuted it.

That philosophic trend, as already stated, foungpténg in Plato. But
when it is borne in mind that Plato was only the regrcand continuator
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of Socrates, who was the great Greek educator, the basivhose
system of education was only "a profound and coersiskepticism," it
is plainly seen that this system of the new Platanmghich made the
Papacy was nothing else than the system of Greetagdn swung in
under the Christian name, and passed off as Christiawl&dge when
it was only Pagan ignorance.

And this is "how" it is that "we are to account faetsupreme elevation
of this man [Plato] in the intellectual history of aace.” This is "how it
happens that the writings of Plato have preoccupiedyeschool of
learning, every lover of thought, every church, evepgtp-making it
impossible to think, on certain levels, except tigtolim." This is how
it is that "he stands between the truth and everg'snaind, and has
almost impressed language, and the primary forms aigthto with his
name and seal."--"Representative Men," by Ralph WElierson, page
46. And this is also how it is that "in the histarfy European thought
and knowledge, down to the period of the revivaletifers, the name of
Aristotle was without a rival, supreme. . . . It exaame to pass that, for
a long period, all secular writings but those of Arikst had dropped out
of use in Europe. . . . All sought in Aristotle thasis of knowledge.
Universities and grammar schools were founded in dttest--
Encyclopedia Britannica, article "Aristotle."

And this, in turn, is how it is that when Christignitvas revived for
modern times, in the great Reformation, when Luthegan to preach
Christianity, and to introduce Christian educationvam&o the world,
he was compelled to meet, to renounce, and to deepémistotle, and
other teachers of "a deceitful-philosophy,” as folow
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"Do not attach yourself to Aristotle, or to otheadbers of a deceitful
philosophy; but diligently read the Word of God."

"He who says that a theologian who is not a logitsaan heretic and an
adventurer, maintains an adventurous and heretical opitam.

“There is no form of syllogism which accords with thangs of God.[1]
"In one word, Aristotle is to theology as darknessght!"
"Aristotle, that blind heathen, has displaced CHrist.

And again, of education wholly: "I much fear the wsities will
become wide gates to hell, if due care is not takeexplain the Holy
Scriptures and engrave it on the hearts of the stad®ly advice to
every person is, not to place his child where thep8oe does not reign
paramount. Every institution in which the studiesried on lead to a
relaxed consideration of the Word of God must proeerupting.”

Note:

1. The special point in this will be more clearlyesewhen it is
understood that in the Greek system, logic was dlse df truth: than
which it would be impossible to make a greater mistak

And it was the double placing of the worldly ignoranof Greek
philosophy and logic--Plato and Aristotle--above tihnang knowledge
of the Word of God, that, at the very beginning bistrevival of
Christianity for modern times, led Wycliffe to declahat "there is no
subtlety in grammar, neither in logic, nor in any otbeeience that can
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be named, but that it is found in a more excelleagree in the
Scriptures.”

Such was the key-note of the Reformation. And thowgthé sincere
Christian it is all so plain and true; yet after theath of Luther, when
the apostasy of Protestantism had begun to comm iless than one
hundred years Aristotle was again given the chiat@lin the seats of
learning, and the Greek system of education wasrged; so that to-
day it reigns supreme in the schools of both the €hand the State,
even in professed Christian and Protestant lands.
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Chapter 5

The Greek of "Scientific Method" Today

It is certain that Christianity, in ancient times,daat its revival in
modern times, found, and held, and proclaimed, tlt@Bible, the Holy
Scriptures, the Word of God, is the only true anffigant basis of an
all-round education for Christians. Disregard of thrnciple in the
early days of Christianity developed the Papacy; @iscegard of this
principle in these last days of Christianity is dewahg through
Protestantism a repetition of the course of the Papacy

To professed Protestantism to-day, the Bible is et in any true
sense as an educational book. The science of thdiewing world, the
philosophy and the literature of ancient Greece anchédRdave a far
larger place than has the Bible, in that which isogeized by
Protestants as education. The highest course ingeotle university is
the classical; and this course derives its titleatdissical" from the fact
that the literature of Greece and Rome is the predamhielement in the
course. This is true, even with those who are stggdfgnthe ministry of
the gospel of Christ. But how the study, for yeafditerature which is
essentially Pagan can be a preparation for the pgrepcth the gospel
which must be wholly Christian, no one has attehpbeexplain.

Not only is worldly science and Pagan literature mooairted by

Protestantism than is the Bible, in education; In& Yery theory of

education held by Socrates, and continued by Platb Aristotle,--

"doubt,” "a profound and consistent skepticism,"redd to-day in the

education recognized by Protestantism, in schooleg®| university,

and even in the theological seminary. For instatiee Outlook of April
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21, 1900, in describing and urging "A Needed Edocali Reform,"
says:--

"The educational processes of our time,--possibly lbftimne,--are

largely analytical and critical. They consist chyeth analyzing the
subjects brought to the student for his examinaeparating them into
their constituent parts, considering how they have Ipeg together, and
sitting in jJudgment on the finished fabric. or om ghrocess by which it
has been constructed. . . . The process presupposeguiring, if not a

skeptical, mood. Doubt is the pedagogue which lethds pupil to

knowledge."

And in the North American Review for April, 1900, thevas published
an article entitled "The Scientific Method in Thegyg' written by a

professor of philosophy in Union College, SchendgtdN. Y.; who was

educated at Amherst and Yale; spent two years iogdphical study in
Germany; and from 1883 to 1885 was instructor of gsioiphy in

Wesleyan University. Thus, every circumstance ofditiiele is a pledge
that it is authoritative as to the scientific metho theology, and in that
article it is said:--

"Every man, because he is a man, is endowed witrepofor forming
judgments, and he is placed in this world to dgvedoad apply those
powers to all objects with which he comes in contacevery sphere of
investigation, he should begin with DOUBT, and stedent will make
the most rapid progress who has acquired the art détaguwell. . . .
We ask that every student of theology take up thgstprecisely as he
would any other science: that he begin with DOUBT."

It never can be denied that this is simply the rdpatin modern times
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of the Socratic theory of education. And this, notyan college and
university, but in the theological seminary where ypumen are
professedly to be trained in "the science concerniga ascertaining,
classifying, and systematizing all attainable trubmaerning God, and
His relation to the universe; the science of religiogligious truth
scientifically studied."” This, not only in colleged university, where
men are to be fitted only for the everyday affairgha world; but in a
professedly Christian school, where men are to thedfipreeminently
for the Christian profession, and to be educatorshinis@anity.

In every sphere of investigation, the student is taagid expected to
"begin with doubt," in this study of the sciencetlo¢ "truth concerning
God." And this when the truth of God itself, givenHis own Word, is
that "without faith it is impossible to please Hinand "whatsoever is
not of faith is sin." Since, then, God has statethat "without faith it is
impossible to please Him," and "whatsoever is nofagh is sin;" and
since, in the theological seminaries of professedsGénity, the student
IS expected, "in every sphere of investigation,"ldedin with doubt," it
IS certain that in that system of education, evarglent is systematically
taught to begin in the way in which it is impossilib please God, and
which is only the way of sinning. And this as thegaration for the
ministry of the gospel!

This authoritative statement of the scientific metho theology shows
that even in the Protestant schools of to-day, incwhs taught
particularly the science of the knowledge of God,dhecess is directly
opposite to that which is stated in the Word of ltloed Himself. God
has said that "he that cometh to God must belieaeHe is, and [must
believe] that He is a rewarder of them that diligeseek Him." The
"scientific method" of education to-day, even in tesbant schools
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which teach the science of God, is inevitably tieiwho cometh to God
must doubt that He is, and must doubt that Heranearder of them that
diligently seek Him.

The result of such a process can not possibly pthiang else than that a
man -- each individual for himself, or else, and udiely, a
representative for all--shall put himself above Gaxkl there, sitting as
judge, subject the wisdom and knowledge of Godh® dictates of
human reason.

Nor is this simply a deduction from the quotatioreatly made, though
it is clearly deducible from that quotation. It ist@ally stated in this
article in the sentences immediately following tine @lready quoted: --

"We ask that every student of theology take upsiligiect precisely as
he would any other science: that he begin with doahd carefully
weigh the arguments for every doctrine, accepting actiglg each
assertion, according as the balance of probabiligidsr or against it.
We demand that he thoroughly 'test all things," #émg learn how to
'hold fast that which is good." We believe thatreviee teachings of
Jesus should be viewed from this standpoint, andlghme accepted or
rejected on the ground of their inherent reasonabléness

Thus, reason being set above Jesus Christ--who is aoufest--to
analyze, to criticize, to judge, His teachings,doceptance or rejection,
as the individual's doubting reason shall decides4thimanifestly to set
reason above God: which, in turn, is to put reasatf iils the place of
God as God.

Follow this process a little in its direct workirayd see how completely
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it lands to-day precisely where Inspiration declaled it landed in its
original course, and in its prime:--

"The great and distinctive element in all inductisthe formation of the
hypothesis, and there can be no inductive scientceef, of any sort,
where this is not the chief feature."

"What, then, is to be understood by an hypothe8is@ what is the
process the mind goes through in bringing it to Viewn hypothesis is
a supposition, a guess, or conjecture, as to whagd¢hneral effect is
which includes the given particular effects, or whet tause is which
has brought about the given effects.

"Much might be said about the conditions most fabledor the making
of a good hypothesis; but the chief thing that came@s for our present
purpose is the fact that every hypothesis, howewendd, is always the
product of the constructive imagination. All previas are simply by
way of gathering material for the imagination to reagey and
recombine into a new creation. . . .

"It is for this reason that men of science, in all msaknd in all ages,
have always been men of powerful imaginations. Theek& were the
first great scientists of the race, because they warembre highly
endowed than any other people with great imagingtieeers. What
they saw, excited these powers, and urged themnijeaare, to reason
about things, and try to explain their nature andedus

There is here no room to inquire whether or notphixess to-day lands
where landed the same process in ancient Greece;Seettai is where
precisely, in so many words, the article itself lendind how could this
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process be more fittingly described than it is in 8wipture, written
directly as descriptive of this identical processantient time: "When
they knew God, they glorified Him not as God, neaithwere thankful;
but became vain in their imaginations, and thewliéh heart was
darkened. Professing themselves to be wise, thegnedools, and
changed the glory of the incorruptible God into amage made like to
corruptible man, and to birds, and four-footed beaatg] creeping
things." Rom. 1:21-23.

And how can the rest of the description there giveon{R1:24-32) be
escaped, when this process shall be followed to-day?even in the
guotation last above made, it is admitted thatdtientific method in

theology to-day is identical with that of old, of whithe Greeks, "the
first great scientists of the race," were the exempéard this, "because
they were far more highly endowed than any other gewopih great

imaginative powers." And their exercise of these dgrenaginative

powers" in precisely the way above outlined, diddleaem into the

condition which is described in the remaining verskthe first chapter
of Romans.

And vyet, this process, by means of "the constrecimagination,"
contemplates "a new creation"! And who shall be tieator in this new
creation?--None other than the human individual hifnsgho by

guesses gathers "material for the imagination to negera and
recombine, into a new creation." This, then, makes enareator in the
place of the Creator.

Follow yet further the scientific process in theologgd see what is the
ground upon which its followers land, as to knowlkdg

33



"Given the hypothesis, the next step in the sdientrocess is to verify
it: and this is done by making the hypothesis trgompremise of a
deductive syllogism, and noting the results. If domclusions coincide
with the obtained facts, with which we started, tingpothesis is

probably the correct one [the italics here are theaaisih and other
things being equal, may be accepted as establishdd From this

outline of the scientific method, we see that nduction can be
established beyond a high degree of probabilityt; igyano one can ever
be absolutely certain that the hypothesis he assiswesitably true. All

generalizations in every science thus have theirc&bdgoasis in the
theory of probabilities.

"When Bishop Butler asserted that 'probability is Wery guide of life,’
he might have added, 'and we have no other.'. ..

"Great thinkers, from Thales, Plato, and Moses, haad their
theologies,--their explanations of the origin of theiverse, as they
understood it,--and many of these explanations haeen bof
extraordinary merit; but even St. Paul himself coudder have been
certain that his explanation was more than a prodaldyone."

Than is therein stated, how could it be possibleenobgarly to state the
impossibility of attaining to knowledge by that med? The result of
this method, as here authoritatively stated, is &xafgscribed in the
Scripture concerning our own time when it speakghoke who are
"ever learning, and never able to come to the knaydeaf the truth." 2
Tim. 3:7.

And, as if this writer should make it absolutelyrtaen that only
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probability is the sole ground as to knowledge, Whaan ever be
reached by this process, he really goes to the land,declares:--

"Whether there ever existed on the earth such a pa&salesus, and
what He experienced, are purely matters of historicalemce. And as
everything that is a matter of evidence is a mattgorobability, this
must be also."

And where does the process finally land? Whasisliimate?

“In a certain sense, the mind takes a leap intal#nk: it literally passes
per sallum [by a leap] from the realm of the knowrihe realm of the
unknown."

And that is precisely where this process landed, dmsl was its
ultimate, in ancient time, when at Athens, the taimof this theory of
education, they set up that monument of their igrmearwith its
inscription, "TO THE UNKNOWN GOD."

But such is not the Christian process, nor is suchuttimate of the
Christian process. In the Christian process, faithclwhs the gift of
God, accepts the truth of God; and thus in the naind heart there is
accomplished "a new creation." And the Creator in tle& creation is
God Himself, manifest through Jesus Christ our Lord,thy Holy
Ghost. And in this, in the truest sense, the mik@gaa leap, not "into
the dark," but into the light. It truly, "literallypasses per saltum," not
“from the realm of the known to the realm of the unkng but from
the realm of the unknown, the realm of ignoranceh&realm of the
known, the realm of certain knowledge, even thelkadge of God. For
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we "know Him that is true, and we are in Him thatrige, even in His
Son Jesus Christ." 1 John 5:20.

Does this not show, then, that the world in thisetimnd by this means,
has wellnigh reached the point which in ancient sintehad attained
when the world by wisdom knew not God, and was aties from the

life of God through its ignorance? And are we notéf@e also in the

time when again in the wisdom of God it shall pke&od "by the

foolishness of preaching"--preaching the plain, senpbwerful gospel

of Jesus Christ, the power of God and the wisdofami--"to save them
that believe"?

It is not true that "we have no other guide of litean "the theory of
probabilities.” We have as the guide of life thetaiaty of truth, in the
Word of God, as revealed in Jesus Christ, who Himsélthe Truth,"
through the Spirit of God, who is the very "Spirittafth."

It is not true that "even St. Paul himself could mevave been certain
that his explanation was more than a probably troe."oFor Paul's
explanation was simply the preaching of the trutlGofl, derived from
God. And not only Paul, but every other Christian, bancertain that
the Word of God which he receives is certitude its&tid this certitude
of the knowledge of truth he finds, not by reasordgd by doubt, but
by revelation to faith.

Whether there ever existed on earth such a persasas, And what He
experienced, are far more than merely "matters of hisloemidence."
And it is not true that "this must be" only a matéprobability. Every
Christian knows that Christ lived in this world, tHdé was crucified
that He died and rose again, and that He lives to-&fay every
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Christian knows by veritable knowledge of revelatemd experience
that Jesus is acquainted with every feature ofifeisn the flesh. Every
Christian knows that Jesus was crucified; becaudeirhself has been
crucified with Him. Every Christian knows that Jesugddifor he

himself has died with Him. Every Christian knowsttldesus rose from
the dead, for he himself is risen with Him. And ev@iyristian knows

that Jesus, having risen from the dead lives to-dayhé himself lives
with Him. Nor is this, in any sense, a guess, or @jemure. It is a
maitter of very truth, in the certitude of knowledge.

Yet these simple things which every Christian kncavs] which are but
the A B C of Christianity, demonstrate that true Clarsty, and even
the professed Christian world to-day, are again sehpbtstely at

opposites by the world's method of education. Anddhs&tatements of
the methods of education to-day, methods recogneaezh by the

Protestant churches, show that instead of doubt besnig professed,
“the pedagogue which leads to knowledge;" uponatmhority of its

own masters it is seen to be what it is in truth, ghsitive and chosen
obstruction to all knowledge.

The Outlook presented it as a "problem of educatibat ‘tsorely needs
to be taken up by our educators”--"the problem howgimii can be

preserved and promoted while education is being issjti That is

intensely true. But that problem never can be sobsedny method of
education of which doubt is in any degree an elenfentdoubt simply

undermines all true religion. Faith, faith is the grafement of the true
religion. It is only by an education in which faith the beginning, the
process, and the end that can ever be solved l'tdiem how religion

can be preserved and promoted while education ig@quired.” And

this will do it; for this is Christian education.
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Surely there is needed, and sorely needed, to-dayluematonal reform.
And, since the educational process of to-day is nrvehich doubt is the
beginning the course, and the end, it is certain that only true
educational reform for to-day is one in which faitline beginning, the
course, and the end: and that faith, the faith stigeChrist, the faith
which enables him who exercises it to comprehendntterstand, and
to know, the truth, and only the truth--the truthtds in Jesus.

In this it is not implied that in everything the Gkeewere absolutely
ignorant. There were many things that they learnedittées children.

There were many valuable facts of observation anérexqce that they
knew. But in that which was their philosophy aneithscience, that
which to them was pre-eminently wisdom and knowéeeg this they
were absolutely ignorant. And this which to them vpas-eminently
wisdom and knowledge, but which was in truth sheenfused
ignorance--this was made to color all else and givéhat the cast of
ignorance.

That which was as plainly true and easily to be tstded as that A is A
was not allowed to remain plain and simple knowledigs it must first

be doubted, and then through a process of hypothessise, and
conclusion, and then a new premise and conclusiast e reasoned
out to a final conclusion, and so "demonstratedhtd Ahus that which
was simple truth, and easily known if only believeds overshadowed
and utterly vitiated by their doubting and skepticahsoning. Thus
truth, faith, and knowledge were annihilated; andthair place was
substituted falsity, doubt, and ignorance.

They "changed the truth of God into a lie . . . dAgven as they did not
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like to retain God in their knowledge, God gave tlwrar to a reprobate
mind, to do those things which are not convenibaing filled with all
unrighteousness."” Rom. 1:25-29.

It is proper to inquire, What did Greek education awglsh for the
Greeks, both directly and ultimately?

It can never be denied that mentally Greek educaiioned the Greeks
to the highest point that has ever been attainéaisrworld in education
that was only human. The Greek language was dewtlop¢he Greek
mind to the point wherein it excelled all other humanguage in its
capacity and facility of expressing nice distinciaf thought. Of this it
has been well said that "It traces with ease distinstso subtle as to be
lost in every other language. It draws lines whereotiler instruments
of the reason only make blots."

In art, whether in sculpture or in architecture, theegk education
developed a standard that has never in the worlch leegialed. In
physical culture, the development of the human foatso, Greek
education attained the highest point that has egen lseached by any
nation.

All this, Greek education undeniably did for the GredBut what did it
do for them morally? Mental attainments that devetbthe fullest of all
human languages, the most consummate skill in adttlde completest
symmetry of the human form,--what did these attamsheevelop as to
character? Everybody knows that the results in thigetscould not be
truly set down in this book, without endangering seizure by the
police; and making the author liable to prosecutfon circulating
obscene literature.
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It is impossible to walk amongst even the ruins ofe&rart without

being constantly offended with the perpetual portraarad even the
deification of drunkenness and lust, in the otherwisarvelous

productions. In poetry, the highest form of thatwerful language, it is
the same. The Greek poets developed a mythologyhiohwthe gods
were portrayed as perpetually indulging the basestuafan passions,
and in which every idea of divinity was debasedh® most degraded
level of humanity.

And what did this education--the literature, the @, physical culture,
all that it produced--do for the Roman people wheopéed by them?
Deep-dyed as was the iniquity of Rome before she redgmh into
Greece, yet this iniquity was only given a deepeckoby that which
was derived from Greece. Rom. 1:21-32 is a descriffomoth. And
the world knows the ultimate results--Greece and Roereshped so
entirely that no part remained. The people of Greeeday are not
Greeks; the Greek nation today is not Greek. Thelpeaof Rome are
not Romans. The world knows that Greece and Rome averihilated
by the flood of the barbarians of the wild forest&armany. And when
this flood of barbarism swept over Greece and WestemeRthe vices
of the open life of even the highest classes werh agdairly to bring
the blush to the iron cheeks of the Germans. A wrifethe times
declares: "We are worse than the barbarians and hedithies Saxon is
wild, the Frank faithless, the Goth inhuman, the Adandrunken, the
Hun licentious, they are, by reason of their ignoeanar less
punishable than we, who, knowing the commandmen@Goaol, commit
all these crimes.

"You, Romans, Christians, and Catholics, are deirapyour brethren,
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are grinding the face of the poor, are frittering awaur lives for the
impure and heathenish spectacles of the amphitheate wallowing in
licentiousness and inebriety. The barbarians, meaawhgathen or
heretics though they may be, however fierce towardnasjust and fair
in their dealings with one another. The men of thmesalan, and
belonging to the same kin, love one another witle taffection. The
impurities of the theater are unknown amongst thermnyof their
tribes are free from the taint of drunkenness: and gnadinexcept the
Alanians and the Huns, chastity is the rule."

This being the ultimate result of Greek educatiorhltot Greece that
originated it, and to Rome, both pagan and "Clamstithat adopted it;
and this result coming solely as the consequencéhef essential
immorality of that education; has demonstratech®world forever the
essential vanity and impotence of everything whidaints to be
education, in which character is not the one sate ai

Annihilation being the result of Greek education wthbGreek and
Roman, what else than this can possibly be thetrasal society or a
nation which in education adopts the method whicieek, and in its
highest and most honorable course of education t@tlire, which is
Greek and Roman? society or a nation which in dducadopts the
method which is Greek, and in its highest and mosblable course of
education the literature, which is Greek and Roman?
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Chapter 6

The Separation of Christianity and the State

The Greek theory of education adopted by the apoStatiech led to the
union of Church and State, and the total ruin ofSkete. The principle
of Christianity is the total separation of religion darthe State.
Christianity recognizes the right of the State to teamsart from the
Church; and requires that the Church must exist apmart fine State.

The Church and the State occupy two distinctly diffenealms. The
realm of the Church is the realm of morals; the realthefState is the
realm of civics. The realm of the Church is the iniferof man, and the
world to come: the realm of the State is the outvié&df man, and the
world that is.

The State rightly constituted, and abiding withis awn realm, never
can interfere with the affairs of the Church; and asa#tan of fact, no
State ever has interfered with the affairs of the dinuexcept when it
went outside of its proper realm, and assumed tof itkel garb of
religion. The Church, abiding in its own realm, caver interfere in
any way with the interests of the State; and, asatemof fact, the
Church has never done so, except where she left her realm,

ascended the throne of civil power, and presumedédtiithe sword of
the State.

The State, within its own realm, and for itself, lmagght to establish a
system of education, which in the nature of thingsinbe only of this
world. The Church, in her own realm, must maintain lan
education.

42



The State, in establishing and conducting suchesysif education as
may seem to it best, can not ask that the Churdil stibandon

Christianity. The Church, in her own realm, in mamitag Christian

education, can not ask that the State shall abamsdch system of
education as it may have adopted; and must noganize the State in
its chosen system of education, any more than inoimgr affair or act
of the State within its own realm.

The Government of the United States is the only @rex in the world
that was founded upon the principle announced bsusleChrist
concerning civil government--the total separation @fgron and the
State. "No one thought of vindicating religion foetbonscience of the
individual, till a voice in Judea, breaking day tbe greatest epoch in
the life of humanity, by establishing a pure, spifittend universal
religion for all mankind, enjoined to render to Caegsdy ¢that which is
Caesar's. The rule was upheld during the infancyhefgospel for all
men. No sooner was this religion adopted by the abighe Roman
Empire, than it was shorn of its character of univégsand enthralled
by an unholy connection with the unholy State. Andit continued till
the new nation--the least defiled with the barreoffings of the
eighteenth century, the most general believer in s@tanity of any
people of that age, the chief heir of the Refornmatioits purest forms--
when it came to establish a government for the Ursiiadles, Refused to
Treat Faith as a Matter to Be Regulated by a Corp&wady, or Having
a Headship in a Monarch or a State."--George Bancroft.

The men who made the United States, distinctly atedl that in the
matter of this fundamental principle of the separatbreligion and the
State, they were acting "upon the principles on witkeh gospel was
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first propagated, and the Reformation from Popery cawied They
declared: "We hold it for a fundamental and undegiablith, "that
religion, or the duty which we owe to our Creator, amel manner of
discharging it, can be dictated only by reason anivicton, not by
force or violence.' The religion, then, of every nmauast be left to the
conviction and conscience of every man, and tésright of every man
to exercise it as these may dictate. This rightnisitsé nature an
inalienable right: it is inalienable, because thmimm of men depending
only on the evidence contemplated in their own mirg@gnot follow
the dictates of other men. It is inalienable, alsxdnse what is here a
right towards men is a duty towards the Creator.

"It is the duty of every man to render to the Creatach homage, and
such only, as he believes to be acceptable to Hims duty is
precedent, both in order of time, and in degree digation, to the
claims of civil society. Before any man can be cdesed a member of
civil society, he must be considered as a subjethe@fGovernor of the
universe; and if a member of a civil society who enteto any
subordinate association must always do it with arkegion of his duty
to the general authority, much more must every mao bdcomes a
member of any particular civil society do it with saving of his
allegiance to the universal Sovereign. We mainttierefore, that in
matters of religion, no man's right is abridged byitistitution of civil
society; and that religion is wholly exempt fromdatsgnizance."

In the course of its existence, the United States dea®loped and
established a system of education. The principlenwpaich this system
of education is founded is acknowledged to be,his tespect, the
principle upon which the nation was founded -- weparation of
religion and the State: therefore religion must r@tdught in the State
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schools. This principle, though infringed in instag, has been generally
adhered to on the part of the State. But THE CHURG@GSI ot adhered
to this principle: indeed, she has hardly recognizedl iall. She has
generally acquiesced in the State's adhering to tieciple, and
refusing to incorporate religion, or the religious metha its system of
education; but she has not at all adhered to theiplanthat the Church
must not adopt the secular method in educationtisitstory is so well
told by the United States Government itself thatn@ed go no further
in defining it.

In the Annual Report of the United States Commissiasf Education
for the school year 1896-7, the United States Govemirhas made
perfectly clear the distinction between the seculathote and the
religious method in education: a distinction styidth accordance with
the principles of Christianity, and with the fundanaprinciples upon
which the Government of the United States was fednd

First, as to the secular school:--

"The secular school gives positive instruction.elidhes mathematics,
natural science, history, and language. Knowledgtheffacts can be
precise, and accurate, and a similar knowledge optimeiples can be
arrived at. The self-activity of the pupil is befoitethings demanded by
the teacher of the secular school. The pupil musttalc things on
authority; but, by his own activity, must test aratify what he has been
told. He must trace out the mathematical demonshstiand see their
necessity. He must learn the method of investigdtnts in the special
provinces of science and history. The spirit of #ecular school,
therefore, comes to be an enlightening one, althamaglof the highest
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order. But its enlightenment tends to make trushuthority more and
more difficult for the young mind."

Next, as to religious education:--

"Religious education, it is obvious, in giving tlirghest results of
thought and life to the young, must cling to thenfoof authority, and
not attempt to borrow the methods of mathematicgnsei, and history
from the secular school. Such borrowing will resultyonl giving the
young people an overweening confidence in the fyalit their own
immature judgments. They will become conceited dradl®@v-minded.
It is well that the child should trust his own inéglt in dealing with the
multiplication table and the rule of three. It is imblat he should learn
the rules and all the exceptions in Latin syntaxd serify them in the
classic authors; but he must not be permitted torsumbefore him the
dogmas of religion, and form pert conclusions regardihgir
rationality."

All this is an excellent reason as to why and howgi@h can not be

taught in the public schools: why religious edumattan not be adopted
by the State. And it gives just as excellent reagloy the Church, in her
education--"religious education"--can not even bornmuch less adopt,
the methods of the secular school.

(a) "The self-activity of the pupil is before allinlgs demanded by the
teacher of the secular school." But in Christianitgfead of self-activity
of the child or of the man, it is self-surrender anif-eseptying that is
before all things demanded. "If any man will be Mgaible, let him
deny himself, and take up his cross, and follow Meet this mind be
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in you, which was also in Christ Jesus; who, bem¢he form of God,
thought it not robbery to be equal with God," "butptied Himself."

(b) In the secular school, "the pupil must not takeg$ on authority.”
But in Christianity, in religious education, botletpupil and the teacher
"must cling to the form of authority.” This, becaued is the Author of
the religious sense in man, and of Christianity thly true complement
of the religious sense; and the Word of God is théhaity of
Christianity. And God is supreme in everything. Whés has spoken,
that ends the matter. That is authority, the vetynalke of authority :
not only because it is the Word of God, but becauseessential truth.
And essential truth is the highest possible autho@nd must be
accepted as the authority which it is. Jesus Chnkp is the Truth,
"spake as One having authority, and not as the sctibes word was as
from One having authority, not because he had anyigosf authority,
but because of the essential truth which was exgdess the Word
which He spake. All authority in heaven and on ewasdls given to Him,
because He had all the truth in heaven and earth.

(c) "The spirit of the secular school," though "anigirtening one," yet
is not "of the highest order;" while on the other hatictligious
education, it is obvious," gives "the highest resaftthought and life."

(d) The enlightenment of the secular school "tends &kentrust in
authority more and more difficult for the young min8ithce, therefore,
the enlightenment of the secular school tends toentialst in authority
more and more difficult for the young mind: and sin@digious
education must cling to the form of authority; itary follows that to
adopt the spirit of the secular school, or to borroe rtiethods of the
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secular school, in religious education, is nothiegslthan to undermine
the very citadel of religious education.

(e) It is therefore in perfect wisdom that the Unitedt€&t Government
has given the counsel that in religious educatiogrethmust be no
"attempt to borrow the methods of mathematics, n®&e and history
from the secular school." And this, for the furtheredbant reason that
"such borrowing will result only in giving the youngeople an
overweening confidence in the finality of their owmmature

judgments. They will become conceited and shallowe®ad."

Every Christian desires that his children shall heaveligious education.
And surely no Christian who has any wish for thefarel of his children
would consciously incorporate into their educationt twhich would
result in giving them an overweening confidence m fihality of their
own immature judgments, and which will cause themb&xome
conceited and shallow-minded. Surely, therefore,sthie®en in complete
unconsciousness of the principles involved, andefdisastrous results
incurred, that the Church leaders and teachers Imaeelucation, taken
precisely the course which the United States Goventrdeclares must
not be taken: that is, the borrowing of the seculathwd in religious
education. For that same report continues:--

"With the spectacle of the systematic organizatibthe secular schools
and the improved methods of teaching before thém,l¢aders in the
Church have endeavored to perfect the methods ofaefignstruction
of youth. They have met the following dangers whashin their path:--

"First, the danger of adopting methods of instruciiomeligion which
were fit and proper only for secular instruction: sedpntthe selection
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of religious matter for the course of study which dlad lead in the most
direct manner toward vital religion, although it idwueadily take on a
pedagogic form.

"Against this danger of sapping, or undermining, allthority in
religion, BY THE INTRODUCTION OF THE METHODS OF THE
SECULAR SCHOOL, which lay all stress on the seliaist of the
child, the Sunday-school has not been sufficientlyguted in the more
recent years of its history. Large numbers of religiamachers, most
intelligent and zealous in their piety, seek a manel more perfect
adoption of the secular school methods.

"On the other hand, the topics of religious instructibave been
determined largely by the necessities of the seadlanol method. That
method is not adapted to teach mystic truth. It segksywhere definite
and especially mathematical results. But these ssalthough they are
found everywhere in science and mathematics, aréattieest possible
from being like the subject matter of religion. Henttehas happened
that in improving the methods of the Sunday-scha@aigr and greater
attention has been paid to the history and geograghyhe Old
Testament and less and less to the doctrinal matterthe New
Testament."

(a) "The introduction of the methods of the seculdost' in religious
education incurs the danger "of sapping or undermialhguthority in
religion." And against this danger, even "the Sunddnesl has not
been sufficiently protected in the more recent yeansdfistory." What,
then, of the religious education of the children Gfiristians in the
United States outside of the Sunday-school?
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(b) "More and more perfect adoption of the secular schrethods" has
been sought even in the religious education in thed&y-school. What,
then, of the religious education of the children difi€tians apart from
the Sunday-school?

(c) "The topics of religious instruction, even in thenday-school, have
been "determined largely by the necessities of thmulge school

method," which method "is not adapted to teach myaith;" and the

results of which "are the farthest possible from beikg the subject

matter of religion." What, then, of the topics andtmoels in the

religious instruction of the children of Christiansagpgrom the Sunday-
school?

When the professed Protestant Church has so far éordade own true
Christian ground in education, and has so far adofttectopics and
methods of secular education, has she not goneganay in the course
of the original apostasy in adopting the topics amethod of secular
education in that day? And in so doing, has notRteestant Church in
this day gone just that far on the way to the pessitinion of the Church
and the State which resulted in the like coursenmeant time? And with

all this, how can the State here escape the certairthvat must come
from this apostasy and union of Church and Stateedainly as it came
from that apostasy and union of Church and Statenaieat time of

which this is so exact a parallel and likeness?
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Chapter 7

The Bible's Right to Supreme Place
in Christian Education

From the evidence presented by the United States rGoeat, it is
certainly plain that, for the welfare of both the @ttuand the State, in
this nation, there is demanded on the part of théepsed Christian
Church an education which shall be Christian. Theudwent published
by the United States Government, from which we hauetayl, is
nothing less than an appeal, a powerful appeal thieaChurch leaders
and teachers shall plant themselves upon the grofinal religious
education which shall indeed be religious, instelaldeing a "more and
more perfect adoption of the secular."

And when history has demonstrated that when the Ghadopts the
secular method in education it ends only in the afithe State, and the
rise of the Church over that ruin into an ecclesiaktorld-power, a
theocratical world kingdom, of the most desperately resgve
character of all powers that ever were on earth: thahnst for the
highest possible welfare of the State, and of hustamety as a whole,
that the Church shall be called back from this se@raund, to her own
fair realm of the Christian religion in its purity and sincerity, and to
the education which is wholly becoming to her asttie and sincere
Christian Church?

This education, to be Christian, must find its sgprim the Word of God
alone. That Word must be the basis, the inspiratom, the guide In
every line of study. And there must be such a triith &and such perfect

confidence in that Word as the Word of God, in whagck hid all the
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treasures of wisdom and knowledge; and such a profetuaty of that

Word, illuminated by the Divine Spirit; that it sh&lé clearly seen that
truly "There is no subtlety in grammar, neither iniéggpor in any other

science that can be named, but that it is founthone excellent degree
in the Scriptures.” This will make her that she khalindeed the light
of the world.

For anybody to profess to believe the Bible for whad,i-the Word of
God,--and at the same time not allow that the Bmiest be the leading
book in all education, are two things that will mold together at all.

The Bible claims for itself that it is the Word of edt comes to men as
the Word of God. If it is not accepted and held aswed of God, it is
no more than any other peculiarly national book. &lielve the Bible, is
to accept it as the Word of God; for that is theyarthim that the Bible
makes for itself. Not to accept the Bible as the #Voi God, is not to
believe the Bible at all.

But how shall men know that it is the Word of Godfislis the question
that thousands of people ask.

They ask, "What proof is there, where is the evidetina,it is the Word
of God?"

There is evidence,--evidence that every man can,fhavi&ence that is
convincing and satisfactory. Where is it, then?ussee.

Being the Word of God, where alone could evidencéobad that it is
such? Where should we expect to find such evidence?
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Is there any one of greater knowledge than God, or atgrauthority
than He, of whom we may inquire?--Certainly not. Fdroever God
may be, there can be no higher authority, there camohe of greater
knowledge.

Suppose, then, we were to ask God whether this ss\Wrd. And
suppose that, apart from the Bible, He should ®llimso many words,
“The Bible is My word," we should even then havéydtis word for it.

But we have that already, over and over; so that dvem we should
have no more evidence than we now have in abundaam@:the
evidence would be in nowise different; for it wouldthe evidence of
His word, and that we already have.

Therefore the truth is that the Word of God beargselfithe evidence
that it is the Word of God. And it is impossible ttha could be
otherwise.

If God had never yet spoken a word to the human faraityl should
this day send a message to all people at onceinatietir own native
tongues, that word, being the word of God, wouldehmvbear in itself
the evidence of its being the word of God; for thegie could not
possibly inquire of any other, because there is noopemshose
knowledge or authority is superior to this. And thatrdydoearing in
itself the evidence of its being the word of God,thé people could
obtain this evidence by accepting it as the wor&ofl. Each one who
did this would know it to be the word of God; for heuld have the
evidence in the word, and by accepting it. alsonmsklf.
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This is precisely the position that the Bible ocegpioward the people
of this world. It comes as the Word of God. As sutimust bear the
evidence in itself; for there can be no higher, naebgetevidence.

Whoever receives it as the Word of God receives indtia himself the

evidence that it is the Word of God. And so it istten, "When ye

received the Word of God which ye heard of us, yeiveddt not as the
word of men, but as it is in truth, the Word of Gedich effectually

worketh also in you that believe." 1. Thess. 2:13.

"Again, a new commandment | write unto you, whicinghis true in
Him and in you." 1 John 2:8.

And again: "My doctrine is not Mine, but His thanhs&le. If any man
will [is willing to] do His will, He shall know oflhe doctrine, whether it
be of God, or whether | speak of Myself." John 7; 18.

Thus he who accepts the Word as the Word of God fimelevidence
that it is the Word of God. He who will not accéipeé Word cannot have
the evidence. In rejecting the Word, he rejects thdeewee; because the
evidence is in the Word.

To make this yet plainer, if possible, especiallythose who do not
know that the Bible is the Word of God, we may, floe sake of the
case, suppose that the Bible were not the Word of &udlthat the God
of the Bible were not the true God. Suppose, theat,ile should find
the true God, and ask Him whether the Bible is\Wwad of God; and
suppose He should say, "It is not the Word of G&lé' should then
have only His word; and the only way that we coutdw whether or
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not this answer were true would be by believingytabcepting it as the
word of God.

So, then, the only possible way in which any persould surely know
that the Bible is not the Word of God would be bg tWord of God.
And even though he had the Word of God to this &ffine only way
that be could be sure of it--the only evidence h@ddave--would be
by believing that Word.

But there is no word of God that the Scriptures ard¢heiWord of God;

while there is the Word of God that the Scripturesthe Word of God.

That Word of God bears in itself the evidence thest he Word of God:

and every soul who will receive it as it is, will athe evidence. The
evidence will be plain to him who believes the Word

The Bible, then, being the Word of God, is supremevidedge and
supreme authority upon every subject that is true. Ttamenot be any
truer knowledge than that of God: there can not lyehagther authority
than that of the Word of God. As certainly, theref@® the Bible is an
educational book at all, so certainly is it thersupe educational Book.

And the Bible is educational only. The Author of regents Himself as
the Teacher of men: "I am the Lord thy God which te#itithee to
profit." "And they shall be all taught of God."

He by whom that Word came, and who is indeed thedvdb God, calls

all men to Him to learn: "Come unto Me, all ye...Learn of Me." In

calling all men to Him to learn of Him, in that vetlying He presents
Himself as the Teacher of all. He is the great Teat$ent from God."
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And these two Supreme Teachers have given the Hoaist, Spnd
Themselves in Him, to be the Teacher of men. "TheiGder, which is
the Holy Ghost, whom the Father will send in My naide shall teach
you all things"--not all things good, bad, and ffetent; not all things
speculative, conjectural, and false; but all thitigt are true: not false
science, but true science; not false philosophy tioet philosophy. For
He is the Spirit only of truth. He is a guide ontya truth: and "He will
guide you into all truth." And He teaches only thed/of God: "He
shall teach you all things, and bring all thingsytmr remembrance,
whatsoever | have said unto you." "He shall not spe&lfrom]
Himself; but whatsoever He shall hear, that shallsHeak."

The Holy Spirit being the Representative of the @l to men, being
the Spirit of Truth, teaches only in and through agdnieans of the
Word of God, as that Word is the truth. The Godhéeaerefore, in the
Holy Spirit, is the Supreme Instructor; and the Wordofl is the basis
of all true instruction. To the Bible, therefore, lzeithe Word of God
and being instruction from the Lord, belongs, byirtkvright, the place
of first consideration in all Christian, in all truelweation.

What kind of treatment, then, is it of the Fathed ahthe Son, and of
the Holy Spirit--what kind of treatment is it of th@odhead, by
Christians, when they put men before the Godhead,tl@mdooks of
men, the books of even pagan and infidel men, bef@rd&ook of God,
in education? Is this fair? Is it reverent? Is it affa Is it Christian?

To the Bible by divine right belongs the first consad®n and the
supreme place in all Christian education. To thdeB#lso by the very
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philosophy of education itself belongs the first €ideration and the
supreme place in Christian education.

The Bible should be the first thing in every linestdidy, for the reason
that is expressed in a saying familiar to all: Firspiiessions are most
lasting. For this reason the Bible should be the cwf the first
instruction that the child receives in the world; aad,everybody is a
child in the beginning of every line of study, tBi#le should be the first
of all things in all studies.

It is the truth that when a person lives, and a feivad to such an age
that the life simply fades out because of age,ldsething that such a
person thinks of is the first thing that he ever ledrriThis may be said
again, for it is a principle of education: The firfsinig that is ever fixed
upon a person's mind is the last thing that thadndwvells upon, if the
life of that person is completed and simply fadesimold age.

A notable instance of this is William Ewart Gladstothe great English
statesman, who died in 1898. He died a very old manhis life was

fading out indeed, it was noticed that he was spgwver and over again
the Lord's prayer in French. That excited some quesyheawas an
Englishman, why should he be saying the Lord's prayefFrench?

Inquiries were made, and it was learned that whendwseanlittle child,

he was in charge of a French nurse, and that thackreurse was a
Christian, and had taught him the Lord's prayer inrfagive language.
And as that happened to be the first thing that fixasl upon his mind,

it was the last thing that was dwelt upon by hisanas it faded out in
death.

Now, if that nurse had not been a Christian, andthaght that child,
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"Hi, diddle, diddle, the cat's in the fiddle," it wio have worked

precisely the same way, and that would have beeta#t thing that he
would have spoken on his death-bed. If she had tdughEsop's fables
or fairy tales instead of the Lord's prayer, thesald/bave been the last
things that he would have murmured as his minddaeay.

Another, who was personally known to the writer, diec dittle past
ninety-six years of age. The Lord's prayer was alsafithe last things
that that person repeated. Another thing she dithenlast days of her
life was to count--one, two, three, four, five, sseyven, and so on up to
ten, but not beyond--just as a little child learnsdant. So that mind, in
its last hours, was dwelling on the things of hestfhours of conscious
memory--the things that were first fixed in her mind

How beautiful it is that the last thought of a mifadling out in death is
the thought of God in His Word! How aptly in the resatron will the

first thought take up the connection! This is enoughllustrate the
principle that is the basis of the philosophy ohgsihe Bible as the first
thing in all Christian education.

This, all will admit, is all well enough in the @®f the child, who is
learning the first things. Yet it is no more necesshgre than it is
everywhere else; for every one is a child, an infemthe things that he
is first learning. If you or | were to begin to studyarew language, we
should be altogether babes in that language. Wev kmathing at all

there: there is not a thought in the language thatiis; not a word in
the language that can possibly convey a thought.

To illustrate: suppose you would learn the Germanuagg, and that
the first words you ever learn are these: "Im anfang waMdort." Then
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the first thought which ever enters your mind in @&man language is,
"In the beginning was the Word." Then, having learties, wherever
after that, as long as you live, you meet the worfdrag) that word will
unfailingly recall the expression, "Im anfang war daert,” and the
thought, "In the beginning was the Word."

Or suppose it be Greek, and the first words thatexaar learn in it are
the same: "[Greek words]"

"En arche en ho Logos." The word arche means "thenbieg," and the

word logos means "the word." "In the beginning waes \tthord." Then,

having learned this, wherever you meet either thedvaoche or Logos,
instantly occurs the thought first lodged in your dhimith the passage,
"In the beginning was the Word."

But suppose you unfortunately fall into the handsaofeacher with
whom the Bible is not supreme, and therefore is neftfitist and most
important book in every line of study. Suppose thatfirst words in the
language that he gives to you are from some fawmyystsome fable,
some novel, some play, or from any other source tharBible. When
you learn those words, you receive the thought expteby the words.
And having learned that, then afterward, when you nieete same
words in the Bible, instantly and irresistibly your whiwill revert to that
first thought in those words, and the clear rays oftlagid truth in the
words of the Bible will be clouded and confused kinlg mixed up with
that fairy scene, or whatever it was that was fissbaiated in your mind
with those words. Then your very study of the Bibldl W& hindered,
and you will be crippled, by such a bad beginnimghie new language.

On the other hand, when you begin right, with the wartithe Bible
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and the thoughts of God first, then if, for any pusosu should find it
necessary to read these other books, you will tiedprecious light and
wisdom and strength of the thoughts of God constameiturring and
abiding with you, guiding you in the way of trutmadaguarding you
against that which is false.

In illustration, an actual occurrence can be citedew years ago the
author of this book was passing through a high schwaeVhich persons
of another language were taking first lessons in BhglThe students
had just gone from the room, and lying on the desk®wheir books of
study in English; some of them open at the laEstdn. And the subject
of that lesson was "The Mischievous Monkey." Thesedents were
taking their first lessons in a new language. Tha ind only thoughts
that they were getting in that language were thougditeut a
mischievous monkey. When they had studied thaepizar through so
that they could intelligently read it in Englishlaage proportion of what
they knew, and of the thoughts that they were abliéink, in English
were solely concerning a mischievous monkey.

In the account of that mischievous monkey words wesed that are
frequently met in the Bible; because they were comifoglish words.

Suppose then that those students should soon aftetwa to the Bible

in English, and there meet some of these same wevdsy time they

should meet one of those words, there would be thathmevous

monkey obtruding himself upon, and rollicking amotige thoughts of
the Word of God. That is as certain as that thoseesits received the
thoughts about that mischievous monkey as their finstughts in

English. And that would also be a positive hinderno their ever

getting from the Word of God in English the cleartgthoughts of that
Word.

60



What a lasting injury, then, it is to students, asgecially the young:
what an imposition upon them: when they are kepyéars in the wild,

foolish, false, and wicked imaginings of pagan poghilosophers, or
dramatists, or even the writings of historians, befbey are qualified to
read New Testament Greek or Bible Latin! Is a mind whuasele warp

and woof in Greek is pagan, the better qualified molemstand and
appreciate Christian Greek? Is a mind that has roameddnz to three
years all over Gaul, amid the barbarities of Caesattaauls, or that
has dwelt all its Greek or Latin life in the pagamsma of Homer or
Virgil,--is such a mind the better prepared to readafir, to Christian

profit, the gospel of John or the epistles of Paul? paganism and
barbarism an essential basis for Christianity? Areapatpoughts and
heathen conceptions an essential antecedent toti@mrteoughts and
divine conceptions?

If not, why do teachers who consider themselves, apdat>others to
consider them, Christians, cause their students ofk(oed.atin, or any
other language, to build up their minds in that laggwholly of pagan
material, and that from one to three years, beforg &ine expected, or
given any chance, to form their minds of the Lordiisughts -- the
perfectly good, the perfectly pure, the perfectly true?

For all practical purposes, the mind is composedafights. The object
of study is to build up the mind, to obtain thowsggHtnowledge. What,
then, can be the object of professed Christiarheadn having students
study pagan Greek and pagan Latin first of all? \&et their object,
the certain result is to build up the minds of thedents in paganism
and of paganism. What the mind is, the man is. when the mind is
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pagan, the man is pagan; and if the mind is mostlyeven partly,
pagan, then the man is mostly' or partly pagan.

But is it the God-given task, or responsibility, ©firistian teachers to
cause students to become even in any degree whatagam? The only
possible answer is, No. Then what Christian teachereva&r put any
pagan book into the hands of any student as ebtwo#t; or as a book for
study at all?

This is not to say that no other book but the Bitde ever be read or
studied in a foreign language; but it is to say tm@abther book should
ever be read or studied in any foreign language thdil language has
been learned from the Bible, and until the Bible caadily be read at
sight in that language. When this has been, andbeandone by a
person, then that person can read with perfect satatyto profit, any
other book in that language which he may find itassary to consult.

Which is the better, which affords the better prospedhe mind and
soul--to begin a study in such a way that wherevemp#rson shall go
afterward in that field, the thought of God shall anpany him; or to
begin in such a way that paganism, infidelity, or lloress, shall be
first in all the field, even to the overshadowing bé tWord of God
when it is studied?--To ask that question is cenaialanswer it in all
Christian minds.

It is therefore perfectly plain that, both by divinght and by the simple
philosophy of education, to the Bible belongs thst ftonsideration and
the supreme place in all Christian education. Whatisan teacher,
then, can be loyal to the Godhead in putting arokdaut the Bible first
of all into the thoughts of any student on any satj
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Chapter 8

The Education of Daniel

The Bible is treated fairly, and is given its truaqa in education, only
when it is confidently held to be distinctly an edtional book as such:
only when it is held to have clearly an educatiomalpose, and to be
positively committed to the principle of a complethucation as such.

That the Bible is all this is abundantly proved b tcontents of the
Book itself. In order to cause this to be seen rdkt, and yet to do it
in the briefest space, we shall approach the suttjemigh the book that
IS in more than one point a pivotal book in the I8iihe book of
Daniel.

The book of Daniel was written especially for thetldays; for when
Daniel came to explain to King Nebuchadnezzar tieatgthings of the
king's dream, he said that God "maketh known to tiag
Nebuchadnezzar what shall be in the latter daysah.D2:28. In
explaining to Daniel the things revealed, the argpat that he was
giving understanding of what should befall God'sgledin the latter
days." Dan. 10:14. And when the writing of the bosks finished,
Daniel was commanded to "shut up the words, andtlsedbook, even
to the time of the end" (Dan. 12:4); and was thdd, t6Go thy way,
Daniel; for the words are closed up and sealed @lltime of the end"
(Verse 9).

The book of Daniel, then, being specifically desidrior the last days,

contains principles, as well as prophecies, which afespecial

importance, and have a special bearing, in thedgt; and not the least
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of these are the principles of education. These ipt#s are given to
save the people of the world in the last days frornancgies and
destruction of which those that came upon Babylonbarea feeble
representation. To ignore these principles, givenaaibefor this time,
is but to court a destruction as much more dreadful that other as
world-wide destruction and eternal ruin are greater beal destruction
and temporal ruin.

When Nebuchadnezzar king of Babylon captured Jems#he first
time, "the king spake unto Ashpenaz the master ©tbnuchs, that he
should bring certain of the children of Israel arfidhe king's seed and
of the princes; children in whom was no blemish, Wwatl favored, and
skilful in all wisdom, and cunning in knowledge, daninderstanding
science, and such as had ability in them to standéa king's palace, and
whom they might teach the learning and the tonguthe@fChaldeans."
Dan. 1:3, 4.

"No blemish" and "well favored." This would requiteat they should be
physically sound, well built, and symmetrical.

The words translated "wisdom," "knowledge," and "sc&" in verse 4-
-Hebrew daath, madda, and chokmah--are closely reldiedgh the
second is an extension of the first, and the thimdeatension of the
second.

The word translated "wisdom" signifies "knowledgedearstanding, and

intelligence.” It implies the faculty to discern wha& valuable
knowledge, and the ability and capacity to acquichsknowledge.
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The word translated "knowledge" relates to "the nondhought," and
implies knowledge acquired by thinking and applmat

The word translated "science" signifies "skill, deRy, sagacity,
shrewdness, ability to judge;" and is well translaie our word
"science," which signifies "skilful in knowledgelt' implies a selected
and systematized knowledge.

Therefore the requirement of King Nebuchadnezzahénselecting of
these youth was that they should be physically d@amd symmetrically
built; and that, mentally, they should be—

1. Skilful in discerning what is valuable knowledgmd skilful in the
ability to acquire such knowledge;

2. Cunning in the acquisition of knowledge by thintkand application;
and—

3. Understanding how to correlate, classify, and ayatee the
knowledge which they had the faculty to discern waduable
knowledge, and which they were cunning in gathering

And they must have "ability" in all these thingsh#{ they knew was
not to be mere head-knowledge; but they must haeefaculty of

observation and adaptation so trained that what tiaglylearned could
be practically applied in their experience in every-d#airs. They were
to have such ability, such every-day common senseyauld enable
them to use their knowledge to practical advantagehe common
things of daily life, so that they would be practioaén wherever they
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were; so that they could adapt themselves to anyirostances or
situation, and be the master and not the slavdloérecircumstances or
situation.

From the specifications distinctly made in the sonpt and from the
close and thorough examination that must be pagssd;ertain that all
that we have outlined was comprehended in the rexapeints of the king
respecting the youth who were to be chosen. Andsme small tribute
to the educational ideas of King Nebuchadnezzaledd, his views of
education, as shown in this verse of the Bible, wireall practical
purposes, far in advance of the educational systamprevails to-day,
even in the leading colleges and universities otthited States.

Yet Daniel, Hananiah, Mishael and Azariah were ablecassfully to
pass such an examination. Where, then, did thegugdt an education,
being, as they were, but mere youth? The answer soqinestion is
worth having. Besides, we need it just now; for hlstwas written
especially for the last days.

Where, then, did Daniel and his three companionsiroti& education
which enabled them successfully to pass the exdmmaequired by

King Nebuchadnezzar? Where did they obtain an edurcathich made
them “skilful in all wisdom, and cunning in knowb and

understanding science;" and which gave them "ability all these

things?--Without hesitation it can be answered, Ifiséhool of the

prophets,” the divinely-established schools in Isrdere was at that
time a "college," or "school of the prophets,” in 3atam. For in the
eighteenth year of Josiah, king of Judah, which way fifteen years

before the captivity of Daniel, there is the clear rdaaf such a school
in Jerusalem.
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In the eighteenth year, of Josiah, while at his conththe temple was
being cleansed and repaired from the abominationslasfasseh and
Amen, a copy of the Pentateneh, or "book of the ddwhe Lord of

Moses," was found by Hilkiah the priest. Hilkiah lidered the book to
Shaphan" the scribe; and "Shaphan carried the bmdket king," and

“read it before the king." "And it came to pass, wiiee king had heard
the words of the law, that he rent his clothes," esmimanded Hilkiah
the priest, and Shaphan the scribe, and others,itGoire of the Lord

for me, and for them that are left in Israel and inalydoncerning the
words of the book that is found."

"And Hilkiah, and they that the king had appointe@nt to Huldah the
prophetess. . . . Now she dwelt in Jerusalem irctilege [margin, "in
the school"]; and they spoke to her to that effect."

Here was, in Jerusalem, a college, or school, in whdkelt" the
prophetess. This at once shows this school to haea a school of the
prophets; because that which gave to those schit®lsame schools of
the Prophets was the fact that a prophet dwelt thghschool, and was,
under God, the head of the school.

This fact is revealed in the two other instances imciv they are
mentioned: in 1 Sam. 19:20 "the company of the petgfhwas seen,
and "Samuel standing as appointed over them." IniMyK6:1-6 we
meet again "the sons of the prophets," and Elisbgtophet is dwelling
with them; for they said to Elisha, "The place whewedwell with thee
IS too strait for us."

Thus we find three schools of the prophets in thredgelyiseparated
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ages,--the age of Samuel, the age of Elisha, andgheof Josiah,--and
in each instance a prophet is dwelling in the schddlese three
passages were written to give us information as ¢ostthools of the
prophets. They show why these schools were callbdots of the

prophets. They show also that the college, or s¢honalerusalem, in
which dwelt Huldah the prophetess, was a schoohefpgrophets as
certainly as was the school where dwelt Elisha th@h@bor Samuel
the prophet.

It was, then, in a school of the prophets, in thadlsoschool, and in the
system of education of the Lord's designing, whesai€l and his three
companions obtained the education of which we raadan. 1:4,--the

education which made them "skilful in all wisdonrmdacunning in

knowledge, and understanding science," and whicle gavthem such
"ability" in all these that they were able to passcessfully the

examination required for entrance into the royal unitesi Babylon.
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Chapter 9

What Was Taught in the Schools of the Prophets

What was taught in the schools of the prophets? fowkthis is
important, not only for its own sake: but becauskenvwe know this,
we know what should be taught in the Lord's schablgays. These
things are in the Bible. They were written for cearning. And being in
the book of Daniel, they are written especially éar instruction and
admonition "upon whom the ends of the world are cbinethis chapter
we shall have space only to discover and enuménase studies. What
each subject involved will be studied afterward.

Daniel and his three companions were "skilful in w&isdom, and
cunning in knowledge, and understanding scienceis &tucation was
acquired in the college, or school of the prophetdarusalem. This,
therefore, certifies that wisdom, knowledge, and sgemere taught in
those schools.

Another thing that was taught there was music, instnual as well as
vocal. This we know from the fact that the first ¢iinat we meet any of
the students of such a school, they have "a psaley a tabret, and a
pipe, and a harp, before them;" and they were plawiitiy such spirit,
and with such power in the Spirit, that the man wientpersonally met
them was drawn to God and converted. Thus all tloeiwistances show
that this was trained, harmonious music, played kystiadents of this
school. And this is plain evidence that music wagyht in the schools
of the prophets.

Another thing that was taught there was work, or "mhbtraaing"” as it
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would be called to-day. This we know from the recofdhese schools
in the time of Elisha: "And the sons of the prophedsd unto Elisha,
Behold now, the place where we dwell with theeot $trait for us. Let
us go, we pray thee, unto Jordan, and take thencg e a beam, and
let us make us a place there, where we may dwell.hena@nswered, Go
ye. And one said, Be content, | pray thee, and gb thi servants. And
he answered, | will go. So he went with them. And mvbieey came to
Jordan, they cut down wood." 2 Kings 6:1-4.

This shows that in those schools, work was taugbttae love of it;

because when the school building became too swrathé attendance,
the students themselves suggested that they thesass&iould build the
new and larger house that was needed. There wasonghhof hiring

other people to do the work, nor of letting it by tant. No; they

themselves said, "Let us go, . . . and let us nuska place."

They were also so in love with work that they woubdrbw tools with
which to work; for when one of the axes flew off tendle and into the
river, as one of the students was chopping, he iexeth to Elisha,
"Alas, master! for it was borrowed."

More than this, even the principal of the school -slidi -- went with
them to the work, and joined with them in the wouk; fie was among
those who were chopping on the bank of the rivernathe ax flew into
the water.

All this shows, as plainly as needs to be showat, Work and the love

of it, real industry, was taught in the schools &f pinophets -- the Lord's
schools of ancient time.
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Another thing that was taught there was temperanbealthful living.
This is shown by the fact that Daniel and his connpas refused the
king's dainties and royal food, and the wine whehdrank, and asked
for a simple fare, a vegetarian diet. Dan. 1.5, 1271tat they were
taught this in the school of the prophets which thé&gnded is plain
from the fact that this was a thoroughly groundedqipie with them.
And that such was the diet in the schools of thelpets is taught by the
fact that in that school, in the time of Elishagewhen "there was a
dearth in the land," Elisha, giving directions togaee food, said, "Set
on the great pot, and seethe pottage." And in faigwhis direction,
"one went out into the field to gather herbs." 2 ¢&6mM:38, 39. When
herbs were gathered in response to the ordinary diretdigarepare
food, and this when "there was a dearth in the Tagudely this is strong
evidence that a vegetarian diet was the regulairdibe school. This is
confirmed by the further fact that "there came a fnam Baal-shalisha,
and brought the man of God bread of the first-fruitenty loaves of
barley, and full cars of corn in the husk thereof. Amd[Elisha] said,
Give unto the people, that they may eat." VerseRE&e was a man
bringing a present of provisions to the principaltled school, and he
brought only food from the vegetable kingdom.

All this is evidence that a vegetarian diet wasdiet of the students and
teachers in the schools of the prophets; that thipeese way of living
was a part of the instruction; and that temperancesawasculcated as to
become a living principle in the lives of the stot$e

Another thing taught there was law--statutes, justogl, judgment. This
was directly commanded to be taught: "Behold, | h&aght you
statutes and judgments, even as the Lord my Godnamued me, that
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ye should do so in the land whither ye go to pas#e¥eep therefore
and do them; for this is your wisdom and your un@d@ding in the sight
of the nations, which shall hear all these statwes, say, Surely this
great nation is a wise and understanding peopléWhat nation is there
so great, that hath statutes and judgments so oightas all this law,
which | set before you this day? Only take heedyself, and keep thy
soul diligently, lest thou forget the things whidhine eyes have seen,
and lest they depart from thy heart in all the dafythy life; but teach
them thy sons, and thy sons' sons." Deut. 4:5-%tithy justice, shalt
thou follow." Deut. 16:20, margin.

Another thing taught there, and this "specially,"swaorals; for after
urging upon them the obligation to teach carefalhd diligently the
statutes and judgments of the Lord, he commandeu toeteach to
their sons and their sons' sons, "specially," the dcemmandments
which they heard, said he, "the day that thou stebtlefore the Lord
thy God in Horeb, when the Lord said unto me, GalMerthe people
together, and | will make them hear My words, thaythey learn to
fear Me all the days that they shall live upon thele and that they may
teach their children. . . . And the Lord spake unto gat of the midst of
the fire; ye heard the voice of the words, but sawimiligide; only ye
heard a voice. And He declared unto you His covenahich He
commanded you to perform, even ten commandments;Henavrote
them upon two tables of stone."

Another thing taught there was history: "When thy ssketh thee in
time to come, saying, What mean the testimonied,the statutes, and
the judgments, which the Lord our God hath commaryde® then thou
shalt say unto thy son, We were Pharaoh's bondmé&igypt; and the
Lord brought us out of Egypt with a mighty hand; alnel tLord showed
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signs and wonders, great and sore, upon Egypt, uparaéh, and upon
all his household, before our eyes." Deut. 6:20-22s Ftudy was not
confined to the history of the deliverance from Egypeémbraced all as
it was given in the sacred writings. We know thas thstory was one of
the studies of Daniel; for the form of governmengvihg three

presidents, one of whom was chief, which was introdune Daniel as
prime minister in the days of Darius the Mede, wdspted literally

from the records of Israel as to the government of davi

Yet another thing taught there was poetry. This waas essential
accompaniment of the teaching of music, and the sofgvorship of
which their music was composed. With all this, ofurs®e, the
fundamentals of knowledge, reading and writing amchibers, were
taught.

We find, then, that the teaching in the schoolthefprophets embraced
at least the following studies:--

1. Wisdom,

2. Knowledge,
3. Science,

4. Manual labor,
5. Music,

6. Poetry,

73



/. Temperance,
8. Morals,

9. Law,

10. History,

11. Reading,
12. Writing,

13. Numbers.

But the one greatest thing over all, in all, and tigfo all, in the Lord's
schools was the pervading presence of the divinehiesathe Holy
Spirit. In the schools of the prophets the Spirit @dGvas the one all-
pervading influence, the one great prevailing powee fifst time we
meet one of these schools is in 1 Sam. 10:5-12nv@a&il came "to the
hill of God," and met "a company of prophets comuhgwn" with
instruments of music, and prophesying. "And the SpifitGod came
upon him,” and "God gave him another heart;" he wmsed "into
another man," and "he prophesied among the prophets."

That this should occur in the case of such a m&aas was so great a
wonder that the people of Israel were astonishedtatstich an extent
that henceforth it became a proverb in Israel, "Is S0 among the
prophets?"

Yet this was but the usual degree of the manifestatiadhe Spirit in the
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school. For we find after this that Saul, by disabede to God and
jealousy of David, had separated himself from the Gpamd was

constantly seeking to kill David, and David escgpadd fled, and

"came to Samuel to Ramah," and "he and Samuel amthtdwelt in

Naioth. And it was told Saul, saying, Behold, Davedat Naioth in

Ramah." This was where there was a school of the pteptAnd Saul

sent messengers to take David: and when they sawaothpany of the

prophets prophesying, and Samuel standing as apgdoaver them, the
Spirit of God was upon the messengers of Saul, amy #iso

prophesied. And when it was told Saul, he sentrathessengers, and
they prophesied likewise."

When Saul saw that his first messengers had yielofechurse he sent
the second time such ones as he supposed wowkithtAnd when he

found that they also had yielded, he determinedirist no more

messengers -- he would go himself. Therefore in his hiurht
determination "went he also to Ramah,” and demantéfthere are

Samuel and David? And one said, Behold, they b¢aaith in Ramah.

And he went thither to Naioth in Ramah: and theipf God was upon
him also, and he went on, and prophesied."

All this shows, and it was written to tell to usattihe Holy Spirit was
so fully manifested that stern, hard-hearted, anch eseceptionally

unspiritual men were melted and subdued by His graciofluence

whenever they came in contact with the school. lishalso that the
Spirit of God in these schools manifested Himselfriophesyings. Thus
it was the Spirit of prophecy that pervaded and cdlettahe school.

“The Spirit of prophecy" is "the testimony of JesRev. 19:10), in

counsel and instruction. Thus Jesus Christ Himsslfthe Spirit of

prophecy, was the real Head of the schools of thphats.
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And all this is to teach to us now, for our own tirtleat in the Lord's
schools, the Spirit of prophecy, the testimony otidemust be the great
guide and instructor, and that the Spirit of God ibeéccourted until He
shall become the all-pervading influence and theatitrolling power in
every school established in the name of the Lord.

These things are written in the Bible for us. Theytee and are
emphasized in the book of Daniel specially for tast [days. We are
now in the last days. The instruction given, tharse of study in the
schools of the prophets, is instruction for the Losd'sools for all time.
This is the instruction that belongs to-day in evschool that makes
any pretensions to being a Christian school.
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